
TEACHING AMERICAN HISTORY PROJECT 
Lesson Title - African American Anti-Woodrow Wilson Editorials 

From Russell T. Hart 
 
Grade – 10/11   Civics or Modern U.S. History   
 
Length of class period – Variable (1 or 2 hrs.) 
 
Inquiry – (What essential question are students answering, what problem are they 

solving, or what decision are they making?) 
 
                 Students will analyze and evaluate the validity of criticisms about President 

Wilson in a pair of primary source editorial columns. 
 
 
Objectives (What content and skills do you expect students to learn from this 

lesson?) 
 
            1.  Students will read for information, research the issues mentioned in the 

editorials, and substantiate an opinion on Woodrow Wilson's record on 
dealings with African American citizens.  

 
            2.  Students will defend their opinions in both written and oral formats. 
 
            3.  Students will understand the importance of newspaper editorial columns in 

shaping public perception of government leaders and social issues. 
 
 
Materials (What primary sources or local resources are the basis for this lesson?) – 

(please attach) 
 
 1. Vocabulary for Wilson editorials (to administer as homework the night prior   
                     to the activity) 
 
 2. Editorial Column to the Cleveland Advocate - October 21, 1916.                
                    Vol. 3, Issue 24,  Pg. 8 - "Woodrow Wilson Must Go" 
 
 3.  Editorial Column to the Union  - June 7, 1919.  
     Vol. 13,  Issue 23,  Pg 1 - "I Pity the Man Who Does Not Read the Bible   
                     Every Day" 
  
 4.  Document Specific Question sheet 
 
 5.  Computer access for further research (either in school library, computers on    
                      wheels, at home or via public library-as time and resources allow) 
 



 
Activities (What will you and your students do during the lesson to promote 

learning?) 
 
1. Teacher will assign the vocabulary sheet activity as homework, the night before this activity.  

This homework includes challenging terms students will encounter in the reading. 
Knowledge of these definitions will greatly enhance the effectiveness of their reading 
comprehension and discussion. 

 
2. Students will be divided into groups of 2, 3 or 4 (based on class size/teacher preference.)_ 
 
3.  Students will receive copies of the 2 Editorial Columns mentioned above and a sheet of 

Document Specific Questions. 
 
4. Students will then read and discuss the 2 relatively short sources for about 15-20 min. 

Discussion should be directed by and notes taken according to the Document Specific 
Questions.  Note taking should be incentivized by reminding students that they will 
complete a 2 page paper on the topic for homework and that ideas formulated in 
discussion will provide excellent content for their papers. 

 
5. Depending on availability of class computers, either in class or at home, students will use 

computers to research the answers to their questions, particularly those contained in # 
6-8. 

 
6.  Before embarking on their research, teacher should thoroughly explain the expectations and 

provide students an opportunity to ask any questions. 
 
7.  The following day, students will share their papers and engage in class discussion/debate 

regarding Wilson's policies as they pertained to African Americans. 
Central Point:  Was Pres. Wilson a racist or simply a product of his times/environment? 
 
As an a lesson extension, students may research 3 or more other campaign slogans similar 

to Wilson's "Peace and Prosperity" and see a) how successful they were in getting 
the candidate elected and b) how closely they were adhered to if the candidate 
was elected. 

 
 
How will you assess what student learned during this lesson? 
 
1. Each student will complete a 2 page paper, graded according to the teacher's chosen 

rubric. 
 
2. Teacher will observe and evaluate learning in the classroom discussion to follow. 
 
 
Connecticut Framework Grade Level Expectations – 



 
Standard 1.9 - Understand the rights and responsibilities of U.S. citizens 
 
Standard 2.2 - Interpret information from a variety of primary sources 



Woodrow Wilson Editorials Vocabulary 
 
Define the following terms: 
 

1. acquiescence 
2. befog 
3. chagrin 
4. disenfranchisement 
5. futile 
6. Jim Crow 
7. mossback 
8. pejorative 
9. pious 
10. yoke 

 
 



 
 
 
 
 
 
 
 
 





Document Specific Questions for African American Anti-Woodrow 
Wilson Editorials 
 
1.  In the "Dabney" editorial, what does the author mean by "America is not part of  
     the world?" 
 
2.  How does Dabney use the word "pious" as a pejorative term? 
 
3.  In the "Woodrow Wilson Must Go," editorial, what Ivy League school once had  
     Mr. Wilson as President?  What was unusual about its acceptance policy in 1916? 
 
4.  What does the author of "Wilson Must Go" expect will happen on March 4?   
     Why does he choose that date? 
 
5.  Compare and contrast the 2 editorials.  Which supplies more evidence?  Does this  
     make either editorial more credible?   
 
6.  What suggestion does the author of "Wilson Must Go" suggest to those who  
     doubt the truth of his assertions? 
 
7.  Can you find a "Pro-Wilson" editorial?  If so, print it out and share it with the  
     class tomorrow for extra credit. 
 
8.  Research Woodrow Wilson's administration's policies regarding African   
    Americans.  Draw your own conclusions and support them in a 2 page paper.   
     -Include specific historical examples explaining both sides of the argument. 

-Explain why the authors decided to publish their sentiments. 
-What do you suppose was Wilson's response upon reading these letters? 
-Do you think these letters were effective at shaping public opinion? Why? 
-How might you have revised these letters?  Why? 
-Do you consider Wilson a "racist" or merely a product of his environment? 
 

 
 
 

 


